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[bookmark: _Toc398564043][bookmark: _Toc6993559]General introduction
Schemes of work are an invaluable teaching and learning aid in directing teachers and students on what to do to reach required their targets. The teacher needs it to organize and plan his work for the year. He will check from tome to tome to see whether he is ahead of his plans or behind them. 
This Literature scheme of work for Anglophone secondary schools is intended to map out skills, notions and concepts which the learner needs to acquire at each level and to serve as a basis of continuing work throughout the curriculum. Designed to cover the seven years of the secondary school curriculum, it is divided into three levels:
1. Elementary secondary level: Forms 1-3
2. Intermediate secondary level: Forms 4-5
3. Advanced secondary level: Lower Sixth and Upper Sixth
At each level, the schemes spell out general and specific objectives to guide the teaching. They specify the genre, literary notions, skills and concepts to be taught.
A methodology component has been included to assist both experienced and inexperienced  teachers alike to perform their role as ‘enablers’ working with learners and creatively intervening to ensure meaningful interaction between the learner and the text. 
The proposed activities are interactive since Literature is an imaginative exploration into the world created by the text. They give the learners the opportunity to formulate their own feelings about the literary text and allow them to develop their own responses and sensitivities. 
For the purpose of testing and examination, some hints have been given on testing techniques, question-types and approach in tackling them.
It is hoped that practicing teachers, student-teachers and educationist would find these schemes useful. Suggestions can be made on how to improve the schemes.


[bookmark: _Toc6993560]I. General review of the syllabus
[bookmark: _Toc398564044][bookmark: _Toc6993561]I.1 General objectives
There are many objectives in teaching and learning Literature in Anglophone secondary education. Some are listed below. It is to:
· Use traditional literature as foundation for the understanding and appreciation of literary devices and values as well as serve as a stepping stone for the understanding and appreciation of English and other literatures. 
· Serve as a stimulus in developing and sharpening the students’ critical and creative faculties as well as enable them to do their own creative writing. 
· Cultivate the love for reading and motivate students to understand and enjoy literature as entertainment.
· Establish the relationship between texts and the learners’ experience, opinions and feelings.
· Establish the mutual relationship between literature and language studies by providing exposure to the target language and use it as a means to reinforce acquired vocabulary and structures in authentic, realistic, diversified and varied settings.
· Develop the learners’ imaginative powers and creative abilities through the cultivation of an enquiring mind as a basis for further intellectual development and mastery of creative writing skills.
· Facilitate literary skill acquisition and confidence in students, through self-discovery methods in developing their own opinions in sensitive reading and class discussions.
· Enable students to gain greater insight into human society and themselves, and thereby develop greater understanding of others as individuals and members of other cultural groups.
· Enable the students to create a relationship between literature and society, literature and life.

[bookmark: _Toc398597666]
[bookmark: _Toc398597667][bookmark: _Toc6993562]I.2 Specific objectives
Students’ past linguistic and literary competences will be useful in approaching the demanding and critical activity at this level. They should show a mastery of plot, structure, setting, themes, characters as well as stylistic and literary devices and their effectiveness. The students will:
· Demonstrate a good knowledge of form, content and meaning at different levels – thematic, symbolic and ideological as well as convey this lucidly, cogently and coherently in writing.
· Show an awareness of social, cultural and historical content of literary works studied.
· Demonstrate possession of some mental analytical toolkit – a kind of self discovery method which will help them to read and appreciate other literary forms seen and unseen.
· Respond creatively and emotionally to the text and identify with, or feel sympathy for the hero or heroine.
· Be able to understand the characters’ motives.
· Be able to make critical and moral judgement of varying degrees of sophistication on what they read.
· Be able to establish the relationship which exists between author an text, that is be aware of a writer’s attitude and purpose and know whether a passage is intended to be taken seriously or not. 
· Relate the literary experience to ordinary everyday life experiences.
· Recognize and describe the main aims and features of works studied.
· Have a lucid understanding of basic facts and the broad significance of the issues in the prescribed texts.
· Be able to recreate the oral forms of their traditional literature into their own imaginative and creative written forms, be it in ritual, drama, poetry or short stories. They should be able to establish a link between African oral forms and written literary expression. 

[bookmark: _Toc6993563]I.3 Skills
Many notions, reading skills and classrooms activities of the previous levels have to be consolidated through recycling. Such of them are:
· Literary periods, especially the Age of Chaucer (1350-1500), the Elizabethan or Shakespearian Age (1558-1624), the Augustan Age (1625-1660), the Romantic Period (1798-1832), the Victorian Period (1832-1901) and the Contemporary Period (from 1901 till today);
· African Literature through the Pre-colonial, Colonial, Post-colonial and Contemporary Periods;
· Other literature in English (e.g. African American, Caribbean, Commonwealth, etc.)

[bookmark: _Toc6993564]I.4 Literary notions and linguistic devices
[bookmark: _Toc6993565]I.4.1 Prose
· Appreciation of narrative, descriptive, expository and argumentative texts, essays, monographs and non-literary texts;
· Structural devices in a text: introduction, paragraphing, syntax, presentation of facts, discourse markers, signal words, linking words;
· Functional values within the text in terms of defining, classifying, generalizing, naming, describing, reporting, speculating, prediction, asserting, exemplifying, explaining, reinforcing, hypothesizing, commenting, references, dialogue, action, vivid description and suspense;
· The writer’s intention, tone and mood (sarcasm, humour, satire, anger, irony, pathos, etc.), stylistic devices, imagery, figurative language, repetition, exaggeration and their effectiveness, general impression;
· Kinds of plot (modern vs. traditional plot structures), issues at stake in exposition chapters, discerning lines of conflict, character traits;
· Elements of setting, geographical and topographical location, atmosphere, time, mood, levels of setting (physical and psychological);
· Complication of action, manner, degree, inciting incidents;
· Climax and twist of action, anticlimax, character development, fate of characters, predictions about outcome, degree of fall, intrusion of external influences;
· Denouement, conflict resolution, restoration of order, highlights of important issues raised in the novel;
· Main and sub-themes, relationship with character/action/setting;
· Relevant background information about the author and the period;
· Contemporary relevance of the work studied in terms of themes, cultural aspects, ideology and tendencies;
· Commenting the style regarding the author’s purpose or intention, narrative techniques, point of view, stylistic and literary devices.

[bookmark: _Toc6993566]I.4.2 Poetry
· Appreciation of the nature of poetry and its characteristics;
· Appreciation of the language of poetry through diction (connotation, denotation, reference, inference, visual and auditory imagery), syntax or poetic license (punctuation, run-on-line, end-stop lines), foregrounding literary stylistic device (inversion, archaic words, colloquial clashes, borrowed words…), figurative language (simile, epic extended metaphor, conceit symbolism, allegory, allusion, myth, archetype, oxymoron, parallelism, etc.);
· The poet’s attitude, mood and tone;
· Forms and structure, physical portrait, fixed and irregular forms;
· Surface and underlying meaning, explicit and implicit meaning;
· Themes or subject matter;
· Contemporary relevance of text with regard to cultural aspects, ideologies and tendencies;
· Setting, characterization, themes, development of thought process, meaning.

[bookmark: _Toc6993567]I.4.3 Drama
· Introduction to Drama;
· Review of Aristotelian principles and dramatic forms;
· Review of Drama devices such as dramatic irony, comic relief, soliloquy, aside, disguise, lampoon, main and sub-plot, prologue, epilogue, flashback, flash-forward, foreboding, chorus, interlude.

[bookmark: _Toc6993568]II. G.C.E. Board syllabus for Literature in English (735)
[bookmark: _Toc6993569]II.1 General objectives 
· Select suitable texts in the three genres with a balance between tragedy and comedy.
· Emphasize on an in-depth analysis of selected texts and the unity  and specificity of the genres.
· Ensure that the candidates read the set texts thoroughly and other related materials.
· Get the candidate to appreciate the style and theme in the work.
· Get them appreciate the personal, socio-cultural as well as the historical circumstances that influenced the writing of the prescribed texts.
· Give the candidates an opportunity to apply to everyday life what they have learnt from the prescribed texts by creating works of their own.
· Get the candidates to write good coherent essays on literary subjects while showing mastery of grammar, style and punctuation in English language.

[bookmark: _Toc6993570]II.2 Assessment objectives 
The examination is designed to test candidates on: 
· The knowledge and understanding of prescribed texts;
· The ability to appreciate the personal, socio-cultural and historical circumstances that influenced the writing of prescribed texts;
· The knowledge and analysis of the plot and structure;
· The ability to synthesize and make reasoned judgement on major concerns (themes) in prescribed works;
· The ability to analyze and evaluate the role played by characters in the texts;
· The ability to analyze and evaluate the contribution made by the setting to the overall understanding of the literary work;
· The appreciation of the style of the authors being studied;
· The ability to  make reasoned judgement on unseen extracts from works of prose and poetry and context extracts from prescribed plays;
· The ability to make reasoned judgement on production possibilities of prescribed texts;
· The ability to create literary pieces from their study of literature in English.

[bookmark: _Toc6993571]II.3 The Examination Structure
	Paper 
	Type of question
	Duration
	Marks
	Perc.
	Remarks 

	1
	Multiple Choice Questions (50)
	1h40mn
	50
	35%
	Whole syllabus (All)

	2
	Set Books
	3hrs
	40
	30%
	Answer four (4) questions 

	3
	Context Questions and Literary Appreciation
	3hrs 
	40
	35%
	Answer all four (4) questions



[bookmark: _Toc6993572]II.3.1 Paper 1 MCQs
It consists of fifty (50) questions related to literary appreciation and all the ten (10) prescribed books. Candidates are expected to answer all within one hour and forty minutes.

[bookmark: _Toc6993573]II.3.2 Paper 2 Setbooks
This paper is made up of three (3) sections with a total of twelve (12) questions. Candidates are expected to answer one (1) question from each section and then, choose the fourth question from any section of his choice, but from a different book. 


Section A: Drama
· Arthur Miller: Death of A Salesman
· Ola Rotimi: Our Husband Has Gone Mad Again
Section B: Prose
· Charles Dickson: Hard Times
· Tsitsi Dangeremba: Nervous Conditions
· John Nkemngong Nkengasong: Across the Mongolo
Section C: Poetry
· Geoffrey Chaucer: The General Prologue & the Franklin’s Prologue Tale
· Alexander Pope: The Rape of the Lock
· Wole Soyinka (ed.): Poems of Black Africa, including the following:

1. West Africa
· Birago Diop: “Breath”, “Vanity”
· Lenrie Peters: “It Is Time For Reckonng Africa”, “Parachute Men Say…”, “He Walks Alone”, “The Panic of Growing Older…”
· Mbella Sonne Dipoko: “Upheavals”, “Rulers”, “Compassion”, “Heroic Shields”
· Wole Soyinka: “Purgatory”, “Dedication”, “Ulysses”, “Fado Singer”

2. East Africa
· Jared Angira: “Were I Clever”, “The Sprinter”, “My Mother Who Art…”
· Ismael Hurreh: “Abidjan”, “Pardon Me”, “Foreboding”
· Richard Ntiru: “Introduction”, “Rhythm of the Pestle”, “To the Living”


3. South Africa
· Arthur Nortje: “Letter from Pretoria Central Prison”, “Autopsy I, II”, “Waiting”
· Dennis Brutus: “A Common Mate”, “Nightsong City”, “In the Friendly Dark”
· Keorapetse Kgositsile: “Mandela’s Sermon”, “Point of Departure: Fire Dance, Fire Song I, II, III”, “Notes from No Sanctuary”

[bookmark: _Toc6993574]II.3.3 Paper 3 Context Questions
This paper is made up of four (4) compulsory questions related to Drama context questions (Section A), unseen Prose text literary appreciation (Section B) and unseen Poetry text literary appreciation (Section C). Preparation for this paper requires extensive reading, awareness of basics in creative writing and a mastery of the literary and production elements. Section A is set on the following two (2) books:
· William Shakespeare: Hamlet
· William Congreve: The Way of the World

[bookmark: _Toc6993575]II.4 The Examination Syllabus
The students are expected to have a good knowledge of the following subject areas: 
· Grammar, usage and writing mechanics: use of parts of speech, sentence structure, appropriate vocabulary, meaning of words in context, key and expression often used to compare, contrast, discuss, define, evaluate, illustrate, justify, differentiate, agree, disagree, argue…
· The organization and presentation of material in good essay form: writing a good introduction, making illustrations and reasoned arguments, the body of the essay, good paragraphing, the techniques of conciseness and variety in writing;
· The concepts of setting, structure/plot and characterization: various types of settings, types of plot, surface and deep structure, primary and secondary meaning, cause and effect relationship in the development of a story, techniques of character drawing, character types, impressions formed of a character;
· Literary periods and movements: Middle English Literature, Elizabethan Literature, Classicism, Neo-classicism, the Victorian Period, Modern English Drama Literature, the Colonial and Post-colonial Literature of Africa, Literature and Propaganda, American Literature.

In literary appreciation, candidates are also expected to have a good knowledge of the following:
1. Drama
· Drama forms: tragedy, comedy, tragic-comedy, farce, burlesque, plays, melodrama, popular theatre, etc.
· Dramatic devices: irony, comic relief, soliloquy, aside, stage directions, flashback, disguise, lampooning, prologue, epilogue, etc.
· Stagecraft: décor/scenery, sound, lighting, costumes, spectacles, songs, music, dance, stage props, etc.
 
2. Prose
· Prose forms: allegory, autobiography, biography, fable, picaresque, etc.
· Types of prose passages: argumentative, descriptive, dramatic, expository, narrative, philosophical, etc.
· Figures of speech: antithesis, epigram, innuendo, inversion, parallelism, etc.

3. Poetry 
· Conventions in Poetry: ballad, elegy, epic, free verse, blank verse, dirge, lyric, idyll, ode, sonnet, etc.
· Literary devices: alliteration, antonomasia, assonance, conceit, epigram, euphemism, hyperbole, irony, litotes, metaphor, metonymy, onomatopoeia, oxymoron, paradox, personification, pun, simile, symbolism, etc.
· Denotative and connotative meaning in Poetry
· Dictation, tone, intonation 
· Rhythm, rhyme and forms

[bookmark: _Toc398597668][bookmark: _Toc6993576]III. Schemes of work
[bookmark: _Toc398597669][bookmark: _Toc6993577]III.1 Drama
[bookmark: _Toc398597670][bookmark: _Toc6993578]III.1.1 LOWER Sixth 
FIRST TERM LOWER SIXTH
	WEEK
	MATTER

	SEQUENCE I

	1st week
	· Introduction to the A/L syllabus and its specifications.
· The nature of Drama.
· Forms of Drama: tragedy, comedy, tragicomedy

	2nd week
	· Forms of Drama (cont’d): melodrama, farce, morality plays, popular theatre.
· Elements of drama: plot, conflict, characters, stagecraft.

	3rd week
	· Drama devices: irony, comic relief, soliloquy, aside, disguise, lampoon, chorus, foreboding.
· Drama devices: main plot, subplot, play-within-a-play, prologue, epilogue, interlude, flashback, flash-forward.

	4th week
	OUR HUSBAND HAS GONE MAD by OLA ROTIMI
· Biography of the author.
· Afro-socio-cultural background of the play: marriage values, feminism, women rights and women empowerment.
· Political background of the play: elections, corruption and dictatorship. 

	5th week 
	Textual analysis of Act I
· Act 1 / Scene 1: Exposition and elections fever.
· Act 1 / Scenes 2-3: The arrival of Liza & misunderstandings.

	6th week
	· Style, structure, stagecraft, language: summaries and aspects to note.
· Revision & summative evaluation.
· Correction of the 1st sequence test.

	

SEQUENCE II

	1st week
	· Act 1 / Scene 4: Waiting for Liza at the airport.
· Act 1 / Scene 5: Liza poses her conditions.

	2nd week
	Textual analysis of Act II
· Act 2 / Scene 1: Liza empowers Mama Rashida.
· Act 2/ Scenes 2: Disagreement over NLP Campaign strategy.
· Act 2/ Scenes 3: Liza empowers Sikira.

	3rd week
	· Act 2 / Scene 4: Liza vs. Lejoka-Brown; Press conference.
· Act 2 / Scene 5: Lejoka-Brown voted out as NLP leader.

	4th week
	· Act 2 / Scene 6: Renouncement from politics; reconciliation & resolution; triumph of Sikira.
· The play as a popular theatre and farce/satirical comedy.

	5th week 
	· Characterization.
· Review of work covered, general discussion and comments / appraisal.

	6th week
	· Evaluation.
· Correction of the 2nd sequence test.



	SEQUENCE III

	1st week
	· Review of stagecraft elements.
· Analysis of setting.
· Review of some stylistic devices.

	2nd week
	· Review of themes: male chauvinism, female emancipation, politics, marriage squabbles, conflict of cultures, etc.

	3rd week
	· Revision: sample A/L Literature questions and hints/techniques; focus on MCQs and essay questions with hints.
· NB: This activity should be on-going from this moment. Therefore, the teacher must process the different questions types as often as possible; so as to train students adequately and thus leave them ever ready to answer examination questions.
· Revision, (filling in marks and class councils), end of the First Term.



SECOND TERM LOWER SIXTH
	WEEK
	MATTER

	SEQUENCE III

	4th week
	THE WAY OF THE WORLD by WILLIAM CONGREVE
· Background : Restoration comedy.
· Brief biography of the playwright.
· Brief summary of the plot of the play.

	5th week 
	Textual analysis of Act I
· Act 1 / Scene 1: Mirabell & Fainall discuss about the “cabal nights.”
· Act 1 / Scene 2: Mirabell has Waitwell wed Foible. 
· Act 1 / Scene 3: Portrait of Millamant by Mirabell & Fainall.
· Review of work covered, general discussion and comments / appraisal.

	6th week
	· Evaluation.
· Correction of the 3rd sequence test.

	
SEQUENCE IV

	1st week
	· Act 1 / Scenes 4-5: Portrait of Sir Wilfull Witwoud.
· Act 1 / Scenes 6-7: Portrait of Petulant.

	2nd week
	· Act 1 / Scene 8 : Petulant’s fictitious acquaintances.
· Act 1 / Scene 9: Mirabell learns of Sir Rowland’s arrival.

	3rd week
	Textual analysis of Act II
· Act 2 / Scene 1: Mrs Fainall’s and Mrs Marwood’s discussion
· Act 2 / Scene 2: Fainall & Mirabell encounters Mrs. Fainall.
· Act 2 / Scene 3: Fainall’s & Mrs Marwood’s discussion.

	4th week
	· Act 2 / Scene 4: Mirabell’s and Mrs. Fainall’s discussion.
· Act 2 / Scene 5: Mirabell’s and Millamant’s encounter.
· Act 2 / Scenes 6-7: Mirabell laments over Millamant’s attitude.

	5th week 
	· Act 2 / Scene 8: Waitwell and Foible report to Mirabell.
· Act 2 / Scene 9: Mirabell cautions Waitwell.
· Characterization and role-play more discussed. Revision activities.

	6th week
	· Test
· Correction of the 4th sequence test

	
SEQUENCE V

	1st week
	Textual analysis of Act III
· Act 3 / Scenes 1 – 4: Marwood’s visit to Lady Wishfort.
· Act 3 / Scene 5: Lady Wishfort’s discussion with Foible.
· Act 3 / Scenes 6 – 7: Lady Wishfort willing to accept Sir Rowland & Mrs Marwood is bitter at Foible and Mrs Fainall.

	2nd week
	· Act 3 / Scenes 8 – 10: Marwood’s discussion with Lady Wishfort.
· Act 3 / Scenes 11 – 14: Millamant vs. Marwood & Arrival of Sir Wilfull..
· Act 3 / Scenes 15: Sir Wilfull’s trip discussed.

	3rd week
	· Act 3 / Scenes 16 – 17: Wishfort receives Sir Wilfull.
· Act 3 / Scene 18: Fainall and Marwood plan to expose Mirabell’s plot.
· End of the Second Term / take-home assignment (dramatization).




THIRD TERM LOWER SIXTH
	WEEK
	MATTER

	SEQUENCE V

	4th week
	Textual analysis of Act IV
· Checking and correcting take-home assignment.
· Act 4 / Scenes 1 – 7: Lady Wishfort prepares to receive Sir Rowland. & Millamant consents to marry Mirabell.

	5th week 
	· Act 4 / Scenes 8 – 10: Sir Wilfull and Petulant drunk.
· Act 4 / Scenes 10 – 12: Sir Wilfull drunk & chances to courtship Millamant fail.
· Act 4 / Scene 13: Waitwell and Foible exposed.

	6th week
	· Revision and Evaluation.
· Correction of the 5th sequence test.

	
SEQUENCE VI

	1st week
	Textual analysis of Act V
· Act 5 / Scenes 1 – 5: Wishfort’s ange rat Foible’s mockery of her.
· Act 5 / Scenes 6 – 7: Wishfort laments over Mrs Fainall’s marriage..

	2nd week
	· Act 5 / Scenes 8 – 11: Mirabell schemes Sir Wilfull should marry Millamant.
· Act 5 / Scenes 12 – 14: Fainall exposed and Wishfort consents to Mirabell’s marriage.

	3rd week
	· Characterization and relationships between characters.

	4th week
	· Style: epilogue/prologue, setting, metaphor, satire, contrast, irony, personification, oxymoron, etc.

	5th week 
	· Themes & Revision.

	6th week
	· End-of-year examinations.
· End of the year (and holiday assignment).


[bookmark: _Toc398597671][bookmark: _Toc6993579]


III.1.2 Upper Sixth
FIRST TERM UPPER SIXTH
	WEEK
	MATTER

	SEQUENCE I

	1st week
	DEATH OF A SALESMAN by ARTHUR MILLER
·  Brief biography of the author.
· Historical background: The American Dream vs. The 1929 Depression
· Literary background: Expressionism vs. Realism

	2nd week
	· Summary of the plot of the play.
· The list of characters.

	3rd week
	Textual analysis of Act I
· Act 1 / Episode introducing Willy coming back from a failed trip.
· Act 1 / Episode introducing Biff and Happy planning to set up a ranch.
· Act 1 / Episode introducing intimations of the Boston Woman.

	4th week
	· Act 1 / Bernard warning about Biff.
· Act 1 / Willy’s card game with Charley.
· Act 1 / Domestic scene up to the end of Act 1.

	5th week 
	· Act 1 / Linda defends Willy; Biff plans to start a new business and get a loan from Bill Oliver.
· Review of Act One : discussion of plot, themes, characters, style, etc.

	6th week
	· Revision - sample essay questions treated: focus on theme, character/role play, style, structure and other question types
· Test
· Correction of the 1st sequence test.

	
SEQUENCE II

	1st week
	Textual analysis of Act II
· Act 2 / Willy’s new optimism. Willy is fired.
· Act 2 / Bernard’s success and Charley’s offer to Willy.
· Act 2 / The Restaurant Scene and Biff’s failure attempt with Bill Oliver.

	2nd week
	· Act 2 / Willy is abandoned by his sons at the restaurant.
Back Home / Moments of truth.
· Willy plants a garden. Biff confronts Willy. 
· Ben approves Willy’s proposition

	3rd week
	Epilogue
· Willy’s suicide and Requiem.
· Review of the plot structure and the various settings.
· The significance/justification of the title of the play.

	4th week
	Literary analysis
· Modern tragedy vs. classical tragedy; the play as modern tragedy.
· Analysis of themes: the American Dream, illusion and reality, self-deceit, exploitation, filial love, moral decadence, regrets and optimism, the actuality of the play, etc.

	5th week 
	· Stylistic devices such as flashback, symbolism, contrast, stream-of-consciousness, irony, suspense, extended metaphor, etc.
· NB: Exploit extensive stage directions for stagecraft issues.

	6th week
	· Evaluation.
· Correction of the 2nd sequence test.

	



SEQUENCE III

	1st week
	HAMLET by WILLIAM SHAKESPEARE
· Background: Revenge tragedy
· Background: Elements of tragedy.
· Brief biography of the playwright..

	2nd week
	Textual analysis of Act I
· Act 1 / Scene 1: The Ghost appears to the soldiers on guard.
· Act 1 / Scene 2: The King addresses the council; Hamlet is informed about the Ghost.
· Act 1 / Scene 3: Laertes and Polonius warn Ophelia about Hamlet’s love.

	3rd week
	· Act 1 / Scene 4: The Ghost invites Hamlet to a private location.
· Act 1 / Scene 5: The Ghost commissions Hamlet to avenge his death.
· Revision, take-home assignment and the end of the First Term.



SECOND TERM UPPER SIXTH
	WEEK
	MATTER

	SEQUENCE III

	4th week
	Textual analysis of Act II
· Act 2 / Scene 1: Polonius sends Reynaldo to Paris; Ophelia informs Polonius of Hamlet’s “mad” behaviour.
· Act 2 / Scene 2: King Claudius sends Hamlet’s friends to sound him up.

	5th week 
	· Act 2 / Scene 2: Hamlet receives the actors and conceives a play to trap the king.
· Revision of Act I and Act II.

	6th week
	· Evaluation.
· Correction of the 3rd sequence test.

	
SEQUENCE IV

	1st week
	Textual analysis of Act III
· Act 3 / Scene 1: Hamlet’s reflection on suicide; Hamlet’s encounter with Ophelia.
· Act 3 / Scene 2: The play-within-the-play; Hamlet is summoned to the Queen.

	2nd week
	· Act 3 / Scene 3: Hamlet witnesses the king at his prayers.
· Act 3 / Scene 4: Hamlet confronts Gertrude and kills Polonius.

	3rd week
	Textual analysis of Act IV
· Act 4 / Scenes 1-2: King Claudius plans to send Hamlet to England.
· Act 4 / Scenes 3-4: Hamlet reveals the corpse of Polonius and agrees to leave for England.
· Act 4 / Scenes 5-6: Laertes demands retribution on father’s death. Horatio receives Hamlet’s letter.

	4th week
	· Act 4 / Scenes 7: King Claudius and Laertes plan schemes to kill Hamlet.
· Context questions in Drama: question types and approaches.

	5th week 
	Textual analysis of Act V
· Act 5 / Scene 1: Hamlet meets the gravediggers. He fights with Laertes.
· Act 5 / Scene 2: Hamlet reasons with Horatio and he resolves to repay Claudius for all the crimes against him and the kingdom of Denmark.
· Revision & Practice.

	6th week
	· Evaluation.
· Correction of the 4th sequence test.

	
SEQUENCE V

	1st week
	· Act 5 / Scene 2 (cont’d): Osric delivers the king’s wager.  Hamlet’s duel with Laertes and the various deaths. Epilogue.
· General revision for Mock Examinations with focus on all A/L four drama texts.

	2nd week
	· Mock examinations

	3rd week
	· Mock examinations 
· End of the Second Term / take-home assignment.



THIRD TERM UPPER SIXTH
	WEEK
	MATTER

	SEQUENCE V

	4th week
	· Correction of Mock Examinations.
Revision of Hamlet
· Review of characterization.
· Review of themes.

	5th week 
	· Revision of stylistic devices.
· Question attacks (MCQs, context).
· Question sampling with emphasis on selection of relevant point and organization of these points in a coherent answer.

	6th week
	Revision of Hamlet  and The Way of the World
· Question attacks (MCQs, context).
· Question sampling with emphasis on selection of relevant point and organization of these points in a coherent answer.



	SEQUENCE VI

	1st week
	Revision of Death of a Salesman  and Our Husband Has Gone Mad Again
· Emphasis on question interpretation.
· Emphasis on selection and organization of work (i.e. approach to question interpretation, to introducing, sustaining and concluding A/L answers with special focus on discourse makers (enumerative, additive, for reformulating, for exemplification, for summation, time markers, result, contrast, comparison, replacement, transition, etc.).

	2nd week
	· Question attacks and structuring of answers. 
· Question sampling with answers.

	3rd week
	· Relevance of texts to contemporary Cameroonian/African social realities.
· Revision of past essay questions.

	4th week
	· Panel discussion – pedagogic conference
· General discussion on examination preparations

	5th week 
	· GCE  Examinations

	6th week
	· GCE Examinations
· End of the year.



[bookmark: _Toc398597672]

[bookmark: _Toc6993580]III.2 Prose
[bookmark: _Toc398597673][bookmark: _Toc6993581]III.2.1 Lower Sixth 
It has been observed that teachers usually leave Prose Appreciation and hurry through it during the last two or three weeks just before the G.C.E. Examinations. The result is that the candidates usually perform very badly in it. It is suggested here that for the first seven to nine weeks, theoretical foreground should be done, which will enable the teacher to treat this Prose Appreciation facet. If well achieved, it will arm students with what it takes to tackle all the prose texts (even on their own). However, this is just a suggestion and any other well-thought out approach may be used.
FIRST TERM LOWER SIXTH
	WEEK
	MATTER

	SEQUENCE I

	1st week
	· Introduction, a look at the syllabus and syllabus specifications.
· General comments about the Advanced Level approach.
· What is Literature, the different genres and their characteristics, a focus on Prose and its types (picaresque, fable, non-fable, biography, autobiography, etc.)

	2nd week
	· The novel and the common elements of Literature: plot, setting, point of view, characters, themes, style.
· Prose text types: narrative (with the various points of view, flashback and stream-of-consciousness perspectives), descriptive, argumentative, expository, discursive, philosophical types with their various characteristics.

	3rd week
	· The unseen prose appreciation text: types and characteristics.
· Components of a text: setting, speaker, point of view, etc.
· Prose appreciation: elements of meaning of words in context (sense, atmosphere, tone, feeling, intention, etc.)

	4th week
	· Prose appreciation: structure, use of transition markers, forms and diction (signal words in passages).
· Narrators in Prose: First Person, Third Person and all their nuances.
· Focus on Prose narrative techniques.



	5th week 
	· Focus on diction, narrators and narrative techniques.
· The writer’s mood and intentions (e.g. sarcasm, humour, satire, pathos, irony, etc.)
· Revision in view of First Sequence Test.

	6th week
	· Evaluation.
· Correction of the 1st sequence test.

	
SEQUENCE II

	1st week
	· Prose Appreciation: Stylistic value of some tenses.
· The paragraph: the topic sentence, supporting sentences and general development.
· Types of sentences: declarative, interrogative, negative, etc.
· Prose appreciation: stylistic devices with focus on narrative devices and techniques for making valid statements about effectiveness.

	2nd week
	· Differences between narrative techniques and narrative devices.
· Narration, description, dialogue, action, interior monologue, the impression of others as techniques of characterization.
· Qualities of good narrative, descriptive, argumentative and expository writing.
· 

	3rd week
	· A look at the prose appreciation question: its facets and specifications
· Introducing the novel as a literary genre (its historical development)
· The novel as a prose narrative: plot and point of view revisited and focus on high points (the introduction/exposition, complication/crisis, climax/turning point, resolution/denouement)

	4th week
	HARD TIMES  by CHARLES DICKENS
· Background- Philosophies of Adam Smith, Malthus, Jeremy Bentham. 
· The industrial Revolution and its impacts.
· Biography of Charles  Dickens.

	5th week 
	· Setting.
· Plot and plot pattern.
· Structure.
· Review of work covered, general discussion and comments on Prose Appreciation, question samples.

	6th week
	· Evaluation.
· Correction of the 2nd sequence test.

	
SEQUENCE III

	1st week
	Textual Analysis of “Book I: Sowing”
· Chapters 1-3: Gradgrind’s “School of facts”: Gradgrind and M’Choakumchild are unhappy with Sissy Jupe because of her fanciful nature.
· Comments on narration, character/role played, style, setting and themes.

	2nd week
	· Chapter 4: Sissy Jupe seen as a bad influence and to be sent away from school.
· Chapters 5 and 6: Coketown setting and its significance.
· Comments on narration, characters, style and setting.

	3rd week
	· Chapter 7 and 9: Sissy Jupe is abandoned  by his father; Bounderby and Mr Gradgrind take pity on him. She goes to live in Stone Lodge  and she finds it difficult to accept Gradgrind’s hard facts.
· Comments on narration, characters, style, setting and themes
· Revision, (filling in marks and class councils), take-home assignment, end of the First Term.



SECOND TERM LOWER SIXTH
	WEEK
	MATTER

	SEQUENCE III

	4th week
	· Checking of assignment and general review of material covered.
· Chapter 10-13: Stephen Blackpool’s miserable life.
· Comments on narration, character/role played, style, setting and themes.

	5th week 
	· Chapter 14-16: Bounderby’s hope of marrying Louisa.
· Review of plot, structure, setting, themes and style with notes.
· Review for test: question sampling and honing of question attack skills.

	6th week
	· Evaluation.
· Correction of the 3rd sequence test.
· Review of setting, plot dynamics and narrative techniques

	
SEQUENCE IV

	1st week
	Textual Analysis of “Book II: Reaping”
· Chapter 1-3: Bitzer sees Tom as ineffective, Gradgrind as a member of parliament and Harthouse’s hopes on Louisa.
· Review of characterization and role play, style and language.

	2nd week
	· Chapters 4-6: Slackbridge tries to incite the workers into revolt; Blackpool is fired from the factory because Mr. Bounderby accuses him of being a Trade Unionist and that he has betrayed both the union and him by refusing to spy for him.
· Louisa and Tom offer to help Blackpool as Tom asks Blackpool to loiter near the bank waiting for a message that never comes. Focus on the character of Mr Bounderby, Steohen Blackpool , Louisa and Slackbridge.
· Focus on the characters of Bounderby, Blackpool and Slackbridge.

	3rd week
	· Chapters 7-9: Harthhouse hopes Louisa will fall for him and offers to help Tom; Mr Bounderby makes public the robbery of the bank and suspects Blackpool though Louisa did not believe such suspicion. Bounderby’s behaviour pushes Louisa nearer Harthouse; Louisa’s sick mother realizes that facts alone cannot make a person happy.
· Review of characterization/role play, style and themes.

	4th week
	· Chapters 10-12: Sparsit watches the evolution in the relationship between Harthhouse  and Louisa; then he foresees impending disaster. Sparsit spies on Louisa and Harthhouse. Louisa finally rejects the philosophy of facts by telling her father to save her through some other means different from his philosophy and teaching.
· Comments on plot, character/role play, style, setting and themes.

	5th week 
	· General review of Book 2 with emphasis on plot development, stylistics devices, characterization and thematic concern.
· Review for test: question sampling and honing of essay question attack skills.

	6th week
	· Evaluation.
· Correction of the 4th sequence test.

	
SEQUENCE V

	1st week
	Textual Analysis of “Book III: Gardening”
· Chapters 1-3: Gradgind comes to self realization that facts alone cannot sustain a happy and fulfilling life. Harthhouse leaves Coketown for forever. Bounderby wants his wife back.
· Comments on plot, character/role play, style, setting and themes.

	2nd week
	· Chapter 4-6: Reward offered for the arrest of Blackpool. Mrs Pegler returns home to his son though she is shunned by Bounderby. Blackpool requests Tom to clear his name. 
· Critical appraisal of irony and pathos.

	3rd week
	· Chapter 7, 8 and 9: Plans are made for Tom to get out of the country; Sparsit is dismissed due to her pomposity nature; Bounderby dies of a fit in the streets of Coketown; Gradgrind’s philosophy of facts is a failure.
· Revision / recording of marks and class councils.
· End of the Second Term / take-home assignment.



THIRD TERM LOWER SIXTH
	WEEK
	MATTER

	SEQUENCE V

	4th week
	Literary Analysis of the Novel
· Checking and correcting take-home assignment.
· Plot: Form and Structure. Consider the three books, how they are interwoven.
· Characterization.
· Examine the Victorian era of the 19th Century English society, the Aristocracy fading, the Middle class rising and factory workers/Hands/Peasants downtrodden.

	5th week 
	· Thematic study: utilitarianism, facts and fancy(head and heart), exploitation, fidelity/loyalty, marriage and divorce, crime and punishment(poetic justice).
· Review for test: question sampling and honing of essay question attack skills

	6th week
	· Evaluation.
· Correction of the 5th sequence test.

	
SEQUENCE VI

	1st week
	· Style appraisal: point of view, vivid description, symbolism, satire, irony, humour, etc.
· Questions and their interpretation. (especially two-sided questions)

	2nd week
	· Review of the novel from a general and discussion perspective.
· Focus could be on question-attack, selection and organization of materials.

	3rd week
	· General revision with focus on essay questions.
· Questions on prose appreciation and context questions.

	4th week
	· Promotion examinations

	5th week 
	· Recording of marks.

	6th week
	· Class councils.
· End of the year (and holiday assignment).




[bookmark: _Toc398597674][bookmark: _Toc6993582]III.2.2 Upper Sixth
FIRST TERM UPPER SIXTH
	WEEK
	MATTER

	SEQUENCE I

	1st week
	· Review of Prose appreciation.
· Review of essay question interpretation.

	2nd week
	ACROSS THE MONGOLO by JOHN NKEMNGONG NKENGASONG
· Introduction with biographical notes.
· Background study: socio- political considerations.
· Its prose type: a bildungsroman.
· Setting-Post independent Republic of Kamangola.
· Brief summary of the plot.
· 

	3rd week
	Textual Analysis
· Chapter 1: Causes of Ngwe’s madness suggested.
· Chapter 2: Ngwe recounts his story right from where he goes to Roman Catholic Mission School Attah.
· Chapter 3: Ngwe goes to Miemfi with Teacher Marewa.
· Chapter 4: Ngwe is visited by his mother M’menyika at Aloh Mbong’s.
· Comments on characterization, setting, themes and style (especially flashback and stream-of-consciousness).

	4th week
	· Chapter 5: Ngwe recounts his journey to Besaadi for registration and the incidents that occurred especially at the River Mongolo with the gendarmes.
· Chapter 6: Journey by train from Lewola to Besaadi and the strange way of life noticed as men, children and women bath in streams.
· Chapter 7: The University of Besaadi and its grim picture especially the women who seem to have been deserted by the dignity of womanhood. The prefecture, a place of idleness and laissez faire. Ngwe is humiliated during registration at the Faculty of Law.

	5th week 
	· Chapter 8: Ngwe survives through the benevolence of Nwolefeck. The disorder at the resto and Ngwe as a victim. Flashback on Wisdom College and College of Arts.
· Chapter 9: Ngwe’s father’s illness and the sacrifices offered. Ngwe’s contact with Shirila; Ngwe’s attempts to get a scholarship at Mr. Kwenti office.
· Chapter 10: The strike at the university, the arrest, torture and release of Ngwe.
· Comments on the themes of bribery and corruption, tyranny and the customs and traditions of the Attah people. On style, examine contrast, irony. Also highlight character traits.
· Review of material covered in preparation of the test.

	6th week
	· Evaluation.
· Correction of the 1st sequence test.

	
SEQUENCE II

	1st week
	· Chapter 11: Ngwe refusal to bride at the secretariat of the Dean of the Faculty of Law. The Vice Dean helps Ngwe to obtain a scholarship.
· Chapter 12: Ngwe and Dr Amboh and the plight of the Anglophone party at Minister Wankili’s reception.
· Chapter 13: Aloh-Mbong and his antics (The prince of concealed secrets).
· Chapter14: Ngwe organizes the Young Anglophone Movement at the university and escapes to the village after a planned marched aborted. Ngwe‘s father dies after Ngwe narrates his ordeal in the university.
· Focus on characterization, plot development, thematic concerns and style especially contrast and flashback. 

	2nd week
	· Chapter 15: Ngwe communicates with his father at the grave side (relationship between the living and the death). He loses his scholarship. Examination malpractices exposed. Ngwe burns his mandate in the Faculty of Law.
· Chapter 16: Shirila comforts Ngwe and advises him to study History. Ngwe really falls in love with Shirila.
· Chapter 17: Shirila makes Ngwe jealous because of her relationship with Monsieur Abeso Louis Le Vin.
· Focus on characterization, plot development, thematic concerns and style.

	3rd week
	· Chapter 18: Ngwe stands up to Abeso Louis at Shrilila’s room at the Ghetto Mini cite. Shirila offers exams questions to Ngwe who rejects them. He fails at the end because Dr. Atebba has given zero in two main courses, a knot click in his brain.
· Chapter  19: Aloh Mbong with Ngwe in his Shrine-he curses the day  Ngwe left the earth on which his ancestors trod to a different land
· Focus on characterization, plot development, thematic concerns and style.

	4th week
	Literary Analysis
· Form and structure
· Themes: bribery and corruption, order and disorder, madness, poverty, discrimination, police brutality, prostitution, idleness and laissez faire, the Anglophone problem, colonization, assimilation, dehumanization.
.

	5th week 
	· Characterization
· Style: point of view, vivid description, flashback, contrast, symbolism, humour, satire, use of colloquial language (pidgin and Nweh language).
· Review of work covered, with question sampling in view of test.

	6th week
	· Evaluation.
· Correction of the 2nd sequence test.
· 

	

SEQUENCE III

	1st week
	NERVOUS CONDITIONS by TSITSI DANGAREMBGA
· Biography of Tsitsi Dangarembga.
· Historical perspectives with notes: history and culture of Rhodesia (Zimbabwe), racism and the fight for independence.
· The novel as a Bildungsroman.
· Setting: Twentieth Century pre-colonial, colonial and post- colonial Rhodesia (Zimbabwe).

	2nd week
	Textual Analysis
· Chapter 1: Tambu’s early childhood, her growth from her shone homestead. Nhamo’s education and Babamukuru’s influence. Highlight theme, character and narrative perspective.
· Chapter 2: Nhamo’s education; Babamukuru’s movement to England, Tambu father’s attitude towards education of a girl child. Tambu engages in farming and her effort stolen by Nhamo. Examine themes, style and characters.

	3rd week
	· Chapter 3: Babamukuru’s returns home and the new way of life. Nhamo goes away to a better life with Babamukuru, Headmaster and Academic Director of a church. Nhamo’s death comes as a big blow to the family but provides an opportunity for Tambu to go to school. (Also, examine the themes, characters and styles.)
· Chapter 4: Tambudzai’s transplantation at Babamukuru’s home. Discovering a new way of life at the mission, characterized with an Anglicized habits. (Examine themes, characters and style.)
· Revision, (filling in marks and class councils), take-home assignment, end of the First Term.



SECOND TERM UPPER SIXTH
	WEEK
	MATTER

	SEQUENCE III

	4th week
	· Chapter 5: The developing friendship between Nyasha and Tambu. The language factor. Tambu’s transformation continues. Nyasha’s disturbing life style and attitudes.
· Chapter 5: Babamukuru’s sermon to Tambu about how lucky she is to have been given the opportunity for mental and material emancipation. Tambu’s incarnation in the mission school. New discoveries at the Sunday school. Maiguru brought into focus. Themes, styles and characters examined

	5th week 
	· Chapter 6: The missionaries and the expatriates examined. Nyasha at school and her exams. The craving Christmas party at the Beit Hall. Nyasha’s violent confrontation with her father. (Themes, styles and setting examined.)
· Chapter 7: Return home at the homestead for Christmas as seen in the eyes of Tambu’s civilization and backwardness. Flashback into Tambu’s mother’s family.  The case of Takesure and Lucia revisited. Babamukuru reproaches Jeremiah for his irresponsibility. Babamukuru proposes solutions to the problems. (Review of style, narrative techniques and devices.
· Review for test: question sampling and honing of question attack skills

	6th week
	· Evaluation.
· Correction of the 3rd sequence test.
· General review of themes, characterization and role play.

	




SEQUENCE IV

	1st week
	· Chapter 8: Tambu’s view about her parents performing a wedding. The return to the mission without Tambu after the vacation and the normal back-breaking routine life at the homestead. Tambu’s mother has a new son at the mission.
· Chapter 8: Babamukuru offers Lucia a job. Wedding preparations and Tambu’s refusal to attend the parent’s wedding. Maiguru leaves her home for three days. 
· Focus could be on question-attack, selection and organization of materials.


	2nd week
	· Chapter 9: The visit of the Nuns to the mission and Maiguru’s reaction concerning Tambu’s intention to go to the convent.  Nyasha’s parting words with Tambu before she leaves for Sacred Heart. 
· Chapter 10: Tambu’s journey to the world where burdens ligtened with every step, the Young Ladies College of Sacred Heart. Tambu’s reception and new life at the convent. Focus on Nyasha’s letter. Vacation time and Tambu’s return home. Nyasha is suffering and is taken to psychiatric hospital in the city. 
· Focus could be on question-attack, selection and organization of materials.

	3rd week
	Literary Analysis
· Critical assessment of characterization and the relationship between characters.
· Tackling possible examination questions. Focus could be on question-attack, selection and organization of materials.

	4th week
	· Thematic study: colonialism and its legacy, discrimination, the importance of education, authority or the exercise of power, conflict, the search for an identity, tradition, the  clash  of religions, love, assimilation, gender issues, rebellion or female emancipation, indecency, patriarchy, etc.
· Techniques in answering GCE-type questions.
· Group questions could be given and students guided to come up with group answers.

	5th week 
	· Style appraisal: irony, contrast symbolism, retrospection or flashback, pathos…
· The image of women in Nervous Conditions/a patriarchal society
· Techniques in answering GCE-type questions.
· Group questions could be given and students guided to come up with group answers.

	6th week
	· Evaluation.
· Correction of the 4th sequence test.

	
SEQUENCE V

	1st week
	· Mock GCE Examinations

	2nd week
	· Mock GCE Examinations

	3rd week
	· Revision / recording of marks and class councils.
· End of the Second Term / take-home assignment.



THIRD TERM UPPER SIXTH
	WEEK
	MATTER

	SEQUENCE V

	4th week
	· General revision of Mock Exams
· Focus on essay: paragraph development, coordination and subordination, discourse markers

	5th week 
	· Hints on answering questions (MCQs and essays)

	6th week
	· Hints on answering questions (MCQs and essays)

	

SEQUENCE VI

	1st week
	· Group questions could be given and students grouped to come up with group answers.

	2nd week
	· Panel discussion.
· Pedagogic Conferences.

	3rd week
	· General debates and discussions: Judging for reasoned opinions.

	4th week
	· General debates and discussions: Judging for reasoned opinions.

	5th week 
	· General debates and discussions: Judging for reasoned opinions.

	6th week
	· GCE Examinations.
· End of the year.
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[bookmark: _Toc398597675][bookmark: _Toc6993583]III.3 Poetry
[bookmark: _Toc398597676][bookmark: _Toc6993584]III.3.1 Lower Sixth 
The poems indicated below for demonstration are mere proposals and the approach might be subjective. Teachers should use their own approaches and especially use any poems they find handy or relevant. The key is: “CONSTANT PRACTICE”.

	WEEK
	SUBJECT MATTER
	SUGGESTED SKILLS
	SUGGESTED ACTIVITY
	SUGGESTED OUTCOME(S)

	
	FIRST TERM: LOWER SIXTH ARTS

	
	SEQUENCE I

	1
	-POETRY APPRECIATION
-Revision of basic concepts, definitions, characteristics, conventions.
	-Recall
-Information gathering
-Note-taking
-Organizing information
	-Question and answer
-Explanation
-
	-Ability to explain related concepts

	2
	-Figurative language, poetic devices, diction, tone, poet’s Attitude, form and structure of a poem, sound devices, meaning of a poem, Total impression.
	Recall
-Information gathering
-Note-taking
-Organizing information
	-Question and answer
-Explanation
	-Ability to explain related concepts

	3
	GEOFFREY CHAUCER: THE GENERAL PROLOGUE TO THE CANTERBURY TALES

	
	-Chaucer’s life, birth, education, career, 
-Characteristics of the Medieval period(1350-1500), beliefs, social life, education
	Reading
-Recall
-Information gathering
-Note-taking
-Organizing information
	Interpretation
-Reading aloud
-Question and answer
-Elucidation
	-Ability to establish context within which characters are to be studied and analyzed.

	4
	-Introduction to the Canterbury Tales
-Classification of Pilgrims
1-The idealized: Knight, Squire, Clerk, Yeoman, ploughman, Parson
2- The Ecclesiastics: The Monk, Prioress, Summoner, Friar, Pardoner 
3- The Professionals: The Shipman, Doctor, Merchant, Sergeant
4- The Crooks: miller, Reeve, Manciple
5- The Epicureans: The Franklin, Wife of Bath, Cook, Host, Guildsmen
-Physical appearance  and impact on character, dressing, attire, equipment 
	-Reading
-Recall
-Information gathering
-Note-taking
-Organizing information
	-Interpretation
-Reading aloud
-Question and answer
-Elucidation
	-Ability to describe pilgrims according to expectations and behaviour.

	5
	-The significance of the prologue, Spring, Setting, 
- Physical Portrait of PilgrimsI: knight, Squire, yeoman(idealism, impact of medieval society, Chaucer’s descriptive language
	Reading
-Information gathering
-Note-taking
-Focusing
-Application
	-Interpretation
-Reading aloud
-Question and answer
-Elucidation
	-Ability to describe pilgrims according to expectations and behaviour

	
	
SEQUENCE II

	6
	-Revision
-First period evaluation
-Correction of first period evaluation
	-Feedback
-Problem Recognition
-Problem solving
-Analysis
-Corrective self-awareness 
	-Question and answer
-Assessment/ Evaluation
	-Summative evaluation

	7
	- Physical Portrait of Pilgrims II: Poor Parson, Ploughman, prioress, Summoner (dress, equipment, idealism)
	Reading
-Recall
-Information gathering
-Note-taking
-Organizing information
	-Reading
-Discussion
-Elucidation
-Interpretation
-Question and answer

	-Ability to describe pilgrims according to expectations and behaviour

	8
	-Physical Portrait of Pilgrims III: Friar, pardoner, 
-Revision of the apostate Ecclesiastics

	-Feedback
-Reading
-information gathering
	-Individual and group presentation
-Explanation
-Question and answer
	-Ability to describe pilgrims according to expectations and behaviour

	9
	-Physical Portrait of Pilgrims IV: The Merchant, Sergeant at Law, Shipman
	-Reading
-information gathering
-Note-taking
	-Reading
-Discussion
-Elucidation
-Interpretation
-Question and answer
	-Ability to describe pilgrims according to expectations and behaviour

	10
	-Physical Portrait of Pilgrims V: The Doctor, Miller, Manciple, Reeve, Wife of Bath, Guildsmen, Cook
	-Reading
-information gathering
-Note taking
-Expression
-Application
	-Individual and group presentation
-Explanation
-Question and answer
	Ability to describe pilgrims according to expectations and behaviour

	11
	-Physical Portrait of Pilgrims VI: The Franklin
-The Epilogue- Authorial intrusion-Host’s intervention
-Significance of the Epilogue
-Revision of portraits
	-Reading
-Creative thinking and analysis
-Note-taking
	-Individual and group presentation
-Explanation
-Question and answer
	Ability to describe pilgrims according to expectations and behaviour

	12
	-Second period evaluation
-Review of The Franklin’s portrait
-Correction of evaluation

	-Problem solving
-Feedback
-Amelioration/ Remediation
	-Discussion
-Explanation
-Question and answer
	-Summative evaluation

	
	SEQUENCE III

	
	GEOFFREY CHAUCER: THE FRANKLIN’S PROLOGUE AND TALE

	13
	-General introduction to The Franklin’s Prologue and Tale: Plot encapsulation 

-The Franklin’s Prologue and Tale:
-The Franklin’s response to the Squire
--The Prologue: Setting, Franklin’s portrait
-Tale
- Characteristics of love, Paradox of marriage(Dorigen=Arveragus)
-Dorigen’sprayer
-Aurelius’ temptation, courtshipwithDorigen
-Aurelius’=Dorigen’spact
-Aurelius’ monologue
	-Reading
-Analysis
-Information gathering
-Note-taking
	-Reading aloud
-Discussion
-Explanation
	-Ability to describe characters according to expectations and behaviour

	14
	-Aurelius’ grief
-Aurelius journey to Orleans
-use of astrology
-Dorigen’s predicament
-Dorigen’s dramatic monologue
-Arveragus’ Return
-Arveragus’ acknowledgement of Dorigen’s pact with Aurelius
-Suspense
	-Information gathering
-Recall
-Note-taking
	-Reading aloud
-Discussion
-Explanation
	Ability to describe characters according to expectations and behaviour

	15
	-Dorigen’s meeting with Aurelius
-Aurelius frees Dorigen from covenant
-Magician/Scholar frees Aurelius
-Arveragus/Dorigen joyous conjugality
-General revision: plot, themes(marriage, love, marriage, necromancy, truth, nobility)
	-Application
-Creative/Critical thinking
-Question and answer
-Note-taking
	-Individual and group presentation
-Explanation
-Question and answer
	Ability to describe characters according to expectations and behaviour

	
SECOND TERM: LOWER SIXTH ARTS

	WEEK
	SUBJECT MATTER
	SUGGESTED SKILLS
	SUGGESTED ACTIVITY
	SUGGESTED OUTCOME(S)

	16
	-Review of previous term’s work
-Analysis of The General Prologue and The Franklin’s prologue and Tale:
-Setting: Physical, Geographical, Historical, psychological and effectiveness
	-Application
-Creative/Critical thinking
-Question and answer
-Note-taking
	-Individual and Group presentation
-Discussion
-Explanation
	-Ability to descried setting

	17
	-Themes: Truth and Honesty, Love and Marriage, Nature and Sorcery 
	-Analysis
-Note-taking
	-Individual and Group presentation
-Discussion
	-Ability to analyse themes

	18
	-Third period Evaluation
-Themes: Sex, materialism, solitude,
-STYLE: Narrative technique- First person and Third person, authorial interposition(intrusion), Direct speech and Effectiveness
	-Information gathering
-Creative/Critical thinking
-Application
-Question and answer
-Note-taking 
	-Individual and Group presentation
-Discussion
-Explanation
	-Ability to analyse themes

	
	SEQUENCE IV

	19
	-STYLE: Use of Irony(verbal, rhetorical, situational, dramatic and Effectiveness
- Use of suspense
-Use of symbolism
-Descriptive Details
	Creative/Critical thinking
-Application
-Question and answer
-Note-taking
	-Individual and Group presentation
-Discussion
-Explanation
	-Ability to analyse style

	20
	-use of allusion: Literary, Biblical, historical Mythological
-use of Humour(situational, exaggeration, parody, burlesque, pun, incongruity
-Satire, 
-Use of comparison/contrast
Chaucer’s poetic quality
	-Information gathering
-Creative/Critical thinking
-Application
-Note-taking
	-Individual and Group presentation
-Discussion
-Explanation
	-Ability to analyse style

	21
	-Chaucer’s dramatic quality: use of dialogue, character description, use of monologue, soliloquy, and their effectiveness
-Contemporary link
-Medieval link
	-Information gathering
-Creative/Critical thinking
-Application
-Note-taking
	-Individual and Group presentation
-Discussion
-Explanation
	-Ability to analyse character themes, style

	22
	-Characterization: Dorigen, Arveragus, Aurelius, The Clerk(scholar, magician)
-Chaucer’s language: Figurative language, imagery, rhetoric
-The role of women
	Information gathering
-Creative/Critical thinking
-Profiling
-Application
-Note-taking
	-Question and answer
-Application
-Individual and group presentations
	
-Ability to analyselanguage and style

	23
	-Chaucer as a novelist: Qualities of the novel found in the poem
-Revision for Fourth Period Evaluation
	Information gathering
-Creative/Critical thinking
-Profiling
-Application
-Note-taking
	-Question and answer

	-Ability to recall stored knowledge

	24
	-Fourth Period Evaluation
-Correction of the test
	-Problem recognition and solving
-Application
-Feedback
	-Discussion
-Explanation
	-Summative evaluation

	
	SEQUENCE V

	
	ALEXANDER POPE: THE RAPE OF THE LOCK

	25
	-General introduction to The Rape of the Lock
-Alexander Pope’s Biography
-Plot Summary

	-Information gathering
-Organizing
	-Selective reading
-Explanation
-Interpretation
-Question /Answer
-Group  and individual presentations
	-Ability to describe characters according to expectations and behaviour

	26
	-Characteristics of 18th Century English society: superstition, courtly love, revelry, courtly dressing code, battle of sexes female gender double standards cults.

	-Problem recognition and solving
-Information gathering
-Organizing
	-Explanation
-Interpretation
-Question /Answer

	-Ability to identify and analyse aspect of 18th century life

	27
	-Revision of second term work

	-Problem recognition and solving
-Information gatherinG
	-Explanation
-Interpretation
-Question /Answer
	-Ability to identify and analyse aspect of 18th century life

	
THIRD TERM: LOWER SIXTH ARTS

	28
	-Aspects of the mock epic in the poem, suspense

	-Information gathering
-Organizing
	-Explanation
-Interpretation
-Question /Answer

	-Ability to identify and analyze aspects of style

	29
	-Characteristics of the mock-epic
-Canto I: Lines 1-148
-Presentation of Belinda
-Aspects of 18th century England
	-Selective reading
-Explanation
-Interpretation
	Selective reading
-Explanation
-Interpretation
-Question /Answer
-Group  and individual presentations
	-Ability to identify and analyze characteristics of an epic

	30
	-Fifth period Evaluation

	-Problem recognition and solving
-Information gathering

	-Interpretation
-Question /Answer
	-Ability to describe characters according to expectations and behaviour

	
	SEQUENCE VI

	31
	-Canto II: Lines 1-142: Belinda’s preparation for Hampton Court
-Aspects/elements of Mock-epic
-Belinda’s Description
-Sympathetic background
-Satire, suspense, literary allusion
	-Information gathering
-Organizing
	-Selective reading
-Explanation
-Interpretation
-Question /Answer
-Group  and individual presentations
	-Ability to describe characters according to expectations and behaviour

	32
	-Canto III: Belinda’s pleasures at Hampton court -Focus on plot, humour, suspense, allusion (classical and mythological
	-Information gathering
-Organizing
	
	-Ability to analyze plot and style

	33
	-Canto IV: Lines 1-176
-Belinda’s anger and grief after the Rape
-Allusion(classical and literary)
	-Selective reading
-Explanation
-Interpretation
-Question /Answer
	-Interpretation
-Question /Answer
-Group  and individual presentations
	-Ability to describe characters according to expectations and behaviour

	34
	-Canto V: Lines 1-150
-The battle of sexes: mock epic battle
-Elevation of the lock
-Symbolism, satire, allusion, elements of 18th century English society
	-Selective reading
-Explanation
-Interpretation
-Question /Answer
	-Interpretation
-Question /Answer
-Group  and individual presentations
	-Ability to analyze plot and style

	35
	-Plot review of Canto I-V
-Focus on themes, characterization and style

	-Explanation
-Interpretation
-Question /Answer

	-Interpretation
-Question /Answer-Group  and individual presentations
	-Ability to analyze themes and characters

	36
	-Sixth Period Evaluation
	-Problem recognition and solving

	-Interpretation
-Question /Answer

	-Summative evaluation

	





III.3.2 UPPER Sixth 
	

FIRST TERM: UPPER SIXTH ARTS

	SEQUENCE I

	1
	-Review of Lower Sixth work
	-Recall
	Question /Answer-Group  and individual presentations
	-consolidation of previous knowledge

	
	WOLE SOYINKA (Ed.): POEMS OF BLACK AFRICA

	2
	-
-African literature: nature, origin and types or forms(myths, folk tales legends)
	-Problem recognition and solving
-Creative and critical thinking
-Application and feedback
	Question /Answer-Group  and individual presentations
	-Synthesis of studied material

	3
	-Periods in African Literature
-Pre-colonial, colonial, independence/Neocolonial poets/poems
-Regions: West, East and South Africa
	-Information gathering
-Organizing
	-Discussion
-Explanation
-Question and answer
	-Ability to appreciate background information and apply to poems

	4
	-Birago Diop: Biography
-Poems: “Breath”, p.44, “Vanity”, p.46.
-Subject matter, form, structure, the African mind, use of humour and pathetic fallacy, figurative language
-Appreciation of his poems
-Revision for the First Period Evaluation
	-Application 
-Creative/Critical thinking
-Information gathering
	-Dramatic reading
-Explanation and Interpretation
-Question/Answer
	-Ability to express meaning, appreciates poems, bring out subject matter

	5
	-First Period Evaluation

	-Problem recognition and solving
	-Problem solving
-Question and answer
	-Showing proof of mastery of assimilation of programme taught

	6
	-Lenrie Peters: biography
“He Walks Alone”, p.189
“The Panic of Growing Older”, p. 278.
-Subject matter, structure, form, thematic concerns, African values,
-Use of figurative language-imagery
	-Application
-Critical and creative thinking
-Information gathering
	-Dramatic reading
-Explanation and Interpretation
-Question/Answer
	Dramatic reading
-Explanation and Interpretation
-Question/Answer
-Group  and individual presentations -Show difference between form and structure
-Analyze themes

	
	
SEQUENCE II

	7
	-Mbella Sonne Dipoko: Biography and inspiration
-Poems: “Upheaval” p. 115, “Rulers” p.115, “Heroic Shields” p.200, “Compassion” p.259
-Meaning, thematic concerns, use of language
	-Application
-Critical and creative thinking
-Information gathering
	-Dramatic reading
-Explanation and Interpretation
-Question/Answer
-Group  and individual presentations
	-Express meaning of poems, and demonstrate mastery of subject matter

	8
	-Wole Soyinka : Biography
-Poems: “Purgatory”, p.107, “Dedication” p.161, 
-Focus on meaning, themes, structure, form, use of language, connotative and Denotative meaning, Poet’s tone/attitude
	-Application
-Critical and creative thinking
-Information gathering
	Dramatic reading
-Explanation and Interpretation
-Question/Answer
-Group  and individual presentations
	-Express meaning of poems, and demonstrate mastery of subject matter

	9
	-Wole Soyinka: “Ulysses/Illysses”, p.302, “Fado Singer”, p.323
- -Focus on meaning, thematic concerns, structure, form, use of  language, mood
	-Application
-Critical and creative thinking
-Information gathering
	Dramatic reading
-Explanation and Interpretation
-Question/Answer
-Group  and individual presentations
	Demonstrate mastery of subject matter
-Express difference between denotative and connotative meaning

	10
	-Practice and revision for the second period evaluation
	-Application

	Dramatic reading
-Explanation and Interpretation
-Question/Answer
-Group  and individual presentations
	-Express meaning of poems, and Demonstrate mastery of subject matter

	11
	-Second Period Evaluation
	-Problem recognition and solving
	-Discussion
-Question and answer
	-Showing proof of mastery of assimilation of programme taught

	12
	-Feedback and discussion of period evaluation
	-Recall
	-Discussion
-Question and answer
	-Consolidation of previous knowledge

	
	
SEQUENCE III

	13
	-Jared Angira: Biography
Poems: “The Sprinter”, p.237, “My Mother Who Art…”, p.312, ‘Were I Clever’, p.331.
-Meaning, thematic concerns, structure, 
-The status of the Woman
	-Application
-Critical and creative thinking
-Information gathering
	Dramatic reading
-Explanation and Interpretation
-Question/Answer
-Group  and individual presentations
	-Ability to express meantime of poems

	14
	-Poetry Appreciation: Analyzing unseen poems
	-Application
	Dramatic reading
-Explanation and Interpretation
-Question/Answer
	-Consolidation of previous knowledge

	15
	-Ismael Hurreh: Biography
Poems: “Abidjan”, p.143, “Foreboding”, p.315, “Pardon Me”
-Meaning, thematic concerns, use of language and song, structure
	-Application
-Critical and creative thinking
-Information gathering
	Dramatic reading
-Explanation and Interpretation
-Question/Answer
	-Ability to express meantime of poems

	
SECOND TERM: UPPER SIXTH ARTS

	16
	-Richard Ntiru: Biography and introduction
-Revision of first term work
	-Recall
	Discussion
-Question and answer
	-Consolidation of previous knowledge

	17
	-Third period Evaluation

	-Application
-Critical and creative thinking
-Information gathering
	Dramatic reading
-Explanation and Interpretation
-Question/Answer
	-Ability to express meantime of poems
-Problem solving

	18
	-Richard Ntiru: “To the living”, p.48,
-“Rhythm of the pestle”, p.262
-Meaning, subject matter, Diction, 
	Recall
-Information gathering
-Note-taking
-Organizing information
	-Elucidation
-Classification
-Catergorization
-Identification of era/epochs
	-Ability to express meantime of poems


	
	SEQUENCE IV

	19
	-Arthur Nortje: Introduction
-Poems: “Waiting”, p.185, “Authopsy I,II”, p.187
-Meaning: denotative and connotative, use of language, simile, local colour, African values, use of paradox 
	-Problem recognition and solving
-Creative and critical thinking
-Application and Feedback
	-Discussion
-Dramatic reading
-Explanation
-Interpretation
-Individual and group presentations
	-Ability to express meantime of poems
-Literary commentaries

	20
	-Dennis Brutus: Introduction
-Poems: “In the friendly Dark”, p.253, “Mandela’s Sermon”
-Meaning of poem, thematic concerns, use of contrast, the African personality
	-Problem recognition and solving
-Creative and critical thinking
	Dramatic reading
-Explanation and Interpretation

	-Ability to express meantime of poems
-Literary commentaries

	21
	-William Keorapetse Kgositsile: Biography
-Poems: ‘Point of Departure: Fire dance Fire Song I,II,III P.204,
“Notes From no Sanctuary”
-Meaning, thematic concerns, similarity/contrast, poet’s attitude and structure of the poem
	-Problem recognition and solving
-Creative and critical thinking
	Dramatic reading
-Explanation and Interpretation

	-Ability to express meantime of poems
-Literary commentaries

	22
	-General revision for the 4th sequence evaluation
	-Problem recognition and solving
-Creative and critical thinking
	-Selective reading
-Explanation
-Interpretation
-Group  and individual presentations
	-Assimilation

	23
	-Fourth period Evaluation
-Feedback on period evaluation
-General revision for the Mock examination
	-Problem recognition and solving
	-Explanation and Interpretation
-Question/Answer
	-Problem solving

	24
	-General revision for the Mock examination
	-Problem recognition and solving
-Creative and critical thinking
	-Selective reading
-Explanation
-Interpretation
-Group  and individual presentations
	-Assimilation

	
	
SEQUENCE V

	25
	-GCE MOCK EXAMINATION
	-Application
	
	-Confidence building

	26
	[bookmark: _GoBack]-GCE MOCK EXAMINATION
	-Application
	
	-Confidence building

	27
	-GCE MOCK EXAMINATION
	-Application
	
	-Confidence building

	
THIRD TERM: UPPER SIXTH ARTS

	28
	-Discussion and correction of the MOCK examination
	-Recall
Creative and critical thinking
-Application
	-Group presentations
-Explanations
--Question and answer
	-Synthesis
-Independent reading


	29
	-Discussion and correction of the MOCK examination
	-Recall
Creative and critical thinking
-Application
	-Group presentations
-Explanations
--Question and answer
	-Synthesis
-Independent reading


	30
	-Thematic concerns in Poems of Black Africa
	-Recall
Creative and critical thinking
-Application
	-Group presentations
-Explanations
--Question and answer
	-Synthesis
-Independent reading


	
	SEQUENCE VI

	31
	Thematic concerns and analysis in Poems of Black Africa:  Oppression, Bad governance, Apartheid, Captivity, Negritude 
	-Recall
Creative and critical thinking
-Application
	-Selective reading
-Group presentations
-Explanations
--Question and answer
	-Synthesis
-Independent reading


	32
	-Thematic concerns and analysis in Poems of Black Africa: Appearance versus Reality, The African mind or personality
-Stylistic devices: Satire, contrast, imagery, figurative language, local colour
	-Recall
Creative and critical thinking
-Application
	-Selective reading
-Group presentations
-Explanations
--Question and answer
	-Synthesis
-Independent reading


	33
	-Elements of Oral tradition in Poems of Black Africa 
-The role of the African woman
	-Recall
Creative and critical thinking
-Application
	-Selective reading
-Group presentations
-Explanations
--Question and answer

	-Synthesis
-Independent reading


	34
	-Poetry Appreciation
-General revision
-Handling of past questions
-Understanding question terminology 
-Answering questions during exams
-Examination skills
	-Recall
Creative and critical thinking
-Application
	-Selective reading
-Group presentations
-Explanations
--Question and answer
	-Confidence building

	35
	-General revision
-Handling of past questions
-Understanding question terminology 
-Answering questions during exams
-Examination skills
	-Recall
Creative and critical thinking
-Application
	-Selective reading
-Group presentations
-Explanations
--Question and answer
	-Confidence building

	36
	-General revision
-Handling of past questions
-Understanding question terminology 
-Answering questions during exams
-Examination skills
	-Recall
Creative and critical thinking
-Application
	-Selective reading
-Group presentations
-Explanations
--Question and answer
	-Confidence building
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[bookmark: _Toc398597678][bookmark: _Toc6993585]IV. Hints on methodology and testing
[bookmark: _Toc6993586]IV.1 Methodology 
Unlike History, Literature is written to inform and provide the reader with an extension or a projection of imaginative experience. One of the main purposes of including Literature at all levels of instruction in the curriculum is its great potential in prompting class discussion better than anything else. It stimulates and nurtures the imagination of the pupils. It is thus a subject to be explored through cooperative activities in pairs or groups.
Any meaningful methodology that seeks to teach Literature must be one that engages the students interactively with the text, with fellow students and with the teacher in the performance of tasks involving literary texts, in this way, students are encouraged to give close and repeated attention to texts ad to general language and develop their literary experience.
The teacher’s role in this aspect is that of a guide, giving assistance, helping and advising the learner. Task-types provided should:
a. Encourage students to interact in pairs / groups in collaborator and participatory learning;
b. Offer ample opportunities for students to contribute and share their ideas, experiences, perceptions and opinions;
c. Permit students to take over much of the decision-making;
d. Must give priority to learners’ input in the learning process;
e. Encourage learners’ autonomy, self-directed learning and learners’ independence.
Adopting an interactive approach of teaching Literature makes the teaching truly student-centered.  Such an approach forces the learner to identify, guess and flex his/her emotions as he/she encounters themes/ideas to which he/she could bring a personal response from his/her own experience.
Initially, the overall purpose should be to let pupils have fun with language and nurture their imagination. Secondly, they should be stimulated to develop an interest in reading for its own sake. While they enjoy story elements, they should be guided to show and express their appreciation of what they enjoy in the material they read and why. Their attention should be drawn to literary elements in the poem, novel, play or short story.
As the teacher’s own enthusiasm and inspiration are vital in making pupils enjoy literature, it is essential that he/she should prepare thoroughly before a lesson so that he may relay the vividness of his impressions and enthusiasm to the class.
Every lesson plan must be preceded by specific set objectives showing the content and skills targeted. The students should be lead to respond thoughtfully, analytically or critically to some important events, scenes or characters in the prescribed texts. 
Here are some suggestions on teaching longer texts:
a. Know the text in advance. Make use of critical works but don’t rely too much on them. Some chapters can be grouped and longer ones treated separately.
b. Make the presentation real by including historical, cultural and ideological information relevant to the students’ experience.
c. Vary your methods of work. Give some questions in advance to provide purpose for reading or build up questions for post reading discussions.
d. Let students mind-map episodes or acts using principles of causes and effects to link them up.
e. Male explicit the narrative stance (first or third point of view, or stream of consciousness).
f. Review progress at intervals in order to check comprehension and interpretation. 

[bookmark: _Toc6993587]IV.2 Tackling Literature questions 
Literature tests and examinations are purposed to test:
· Textual competence: the knowledge of the plot, characterization and themes in the prescribed texts; the ability to infer and read beyond a text into implications.
· Linguistic competence: the ability to appreciate the style of an author, to identify the point of view from which the narrator sees the message, the ability to recognize the communicative functions of a text.
· Semiotic competence: the ability to identify different levels of a text and the relationship which holds between them, the ability to relate connotative values to the denotative values of words, the ability to relate the literary experience to life experiences, to make moral and critical judgement on the prescribed texts, the ability to identify the literary genres and forms. 
The following question types are common:
· Paraphrase and context questions based on key extracts of the texts: the candidates are invited to say what is important, also give details of what happens just before or after the extract, paraphrase the extract in the form of a commentary on its particular significance, and identify examples of literary devices or rhetorical features while analyzing their significance/effectiveness.
· Essay questions: the candidates are invited to comment on a specific topic related to the text (characterization, plot, theme, setting, style…).
· Evaluate and criticize questions: they require candidates to consider characters, interpret and demand attention to specific details in the story, give an analytical or critical response to something important in the story, and evaluate the relative success the writer has in conveying a particular scene, idea or character.
· Language based questions: they draw attention to the author’s style, the levels of language in the literary texts and how they work together to express or symbolize the content of the text.
The students should be trained to:
· Approach question interpretation with confidence through a lot of practice;
· Structure their answer following a discernable essay plan (introduction, body and conclusion);
· Understand the use of the present tense when discussing works of literature;
· Avoid making categorical statements;
· Avoid colloquial expressions, slang and abbreviations.

[bookmark: _Toc6993588]IV.3 General marking instructions
Issues to guide markers are the following:
· Relevance: the candidate is judged on his appropriate coverage of issues raised by the question without unnecessary material.
· Content: the candidate is expected to show a thorough and detailed familiarity with the text as well as an accurate use of textual information.
· Structure: it refers to the order and logic of the candidate’s answer.
· Style: the quality of the candidate’s use of language is assessed. It must be clear, accurate, vivid and apt.
· Coverage: it refers to the exhaustiveness of the candidate’s answer with regard to the topic.
· Illustration: it judges the ability of the candidate to make his answer clear by giving relevant examples and quotations or paraphrases drawn from the text.
· Originality: the candidate is not expected to plagiarize memorized material or clichés. 
The assessment profile below indicates some characteristics of answers likely to be common. All answers are generally assessed on a ten-point scale (0-10).
	Criteria
	Good (10-07)
	Average (06-04)
	Weak (03-00)

	Relevance
	Full. Candidate will note details, complexities and possible disagreements. He will discuss with mature objectivity. 
	More relaxed application. He may follow some obvious lines and may uncritically accept the terms of the question
	He may ignore the terms of the question. The answer is thin, inadequate and incomplete. It may also read like unadapted prepared answer.

	Content 
	Full, relevant and incisive answer, with sufficient and apt examples/illustrations.
	Moderately full. The answer is still relevant, but perhaps implicitly so. It is less controlled and applied.
	Irrelevance, narration, summary of account, all evidence of incompleteness.

	Structure 
	Progressive, pertinent, focused, convincing and well structured.
	Some evident argument, but with less purpose and control.
	Confused, even non-existent.

	Style 
	Clear, incisive, correct and evidently elegant.
	Ordinary, comprehensible, but colourless
	Slack, incorrect and possibly inappropriate.




To examiners, here are some pieces of advice:
· Be positive when marking. Look for points to award rather than faults to penalize. Use ticks for such points.
· Do not overestimate narration where discussion is required. A wholly narrative answer may have some implicit relevance. Be also careful not to underestimate it. 
· Do not have a pre-determined idea of the grade you think the candidate may have. Questions should be judged and marked as a whole, unless otherwise indicated in the marking guide.
· Answers completely off the topic should receive a zero, while those be of O/L quality or less will deserve not more than 04 on 10. This also applies to fragmentary answers.
· Some signs you may use include: N for narration, Irr. For irrelevant, ? for doubtful, √ for correct, X for wrong, Sp. For spelling, Rep. for repetition, WW for wrong word/expression, Unf. For unfocused, ^ for omission, C/A for concord or agreement, Gr. For grammar, V for vague, Exp. for expression, P. for punctuation, T.S. for tense switching. 
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